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What will I be learning in this unit?  Why is it important that I learn this? 
This unit of work builds on the identity poetry unit you studied in Year 7, both in terms of knowing and 

understanding the effect of a range of poetic techniques, and in crafting short, analytical responses.  

 

You will read a range of poems all connected by the central theme of protest.   

 

In the unit, you will focus on developing your skills in reading for understanding (RO1) and in understanding how 

writers use structure and stylistic devices to achieve particular effects (RO2).  You will be taught how to respond 

to an Unseen text as well as how to structure a response using the WHAT-HOW-WHY framework. 

 

Towards the end of the unit, our work will shift from analysis to creativity – in that, you will be tasked with 

creating your own poem, drawing upon what you have learnt.  We will then consider performance poetry, looking 

at a range of artists before you consider the performance of your own poem. 

What will my assessment piece be? 
Part 1: knowledge of 

key terminology 
A knowledge quiz on key subject terminology from the unit. 

Part 2: Unseen 
poetry response 

An analytical response to an Unseen poem. 

Part 3: Performance 
task  

An opportunity to present your own poetry to a wider audience. 

How will I be assessed? 

Reading Speaking and Listening 

 

   
RO1: 

Reading for understanding 
– selecting and interpreting 

information, ideas and 
perspectives 

RO2: 
Understanding how 

writers use language and 
structure to achieve 

particular effects 
 
 

SO1:  
Audience and purpose – 

register, tone, use of 
language: meets needs of 

audience 
 

SO3: 
Clarity – vocabulary, 
grammar and fluency 

 

 Reading Speaking and Listening  
 RO1: RO2: SO1: SO3: 

Excelling I can make a range of inferences 
and deductions.  
I can offer multiple 
interpretations of a writer’s 
intention and viewpoint.  
I can select a range of relevant, 
focused evidence to support 
ideas.  
 

I can explore how a range of 
language and structural features 
are used to achieve effects, 
including the use of vocabulary, 
sentence structures and other 
language features. 
 

I can express my ideas and 
emotions, maintaining a focus 
throughout my talk that is 
appropriate to a range of 
purposes and audiences. 

I can select and begin to 
utilise suitable vocabulary to 
create an appropriate tone.  
 
I can recognise and use some 
paralinguistic skills in my 
speech. 

Advancing I can confidently infer meaning 
from a text. 
I can explain a writer’s intention 
and viewpoint. 
I can draw upon well-chosen 
references to the text to support 
my ideas and explain these. 

I can clearly explain how language 
and structural features are used to 
achieve effects, including the use of 
vocabulary, sentence structures and 
other language features. 
 

I can express straightforward 
ideas and emotions that are 
clearly linked to the purpose of 
my talk and the audience. 
 

I can select and begin to 
utilise suitable vocabulary to 
create an appropriate tone. 
 
I can recognise and use some 
paralinguistic skills in my talk 

Securing I can identify and retrieve key 
details from a text. 
I can begin to make inferences 
and deductions. 
I can identify a writer’s intention 
and viewpoint. 
I can support my ideas using 
relevant textual reference. 

I can identify language and 
structural features and demonstrate 
an understanding of how they have 
been used to create an effect to 
show a broad understanding. 
 

I can show that I am clear what 
the purpose of my talk is and 
who my talk is aimed at. 
 

I can choose words that are 
appropriate to the purpose of 
my talk and articulate these 
accurately. 
 
I can recognise and start to 
use paralinguistic skills in my 
speech. 
 

 



FXO2022 
 

3 
 

 

 

 

 

 

 

 

 

Big questions 

LE1  BQ1: What do we mean by the term ‘to 
protest’?   
BQ2: Why is poetry often used as a form of 
protest? 

Page 4  

LE2 BQ3: What is the infinitive? BQ4: How is the theme of protest evident 
throughout our linked reading anthology? 

Page 9 

LE3 BQ5: What is an imperative verb?   BQ6: Who was William Blake? Page 
14 

LE4  BQ7: What concerns does Blake articulate 
about London in his poem of the same 
name? 

Page 
19 

LE5  BQ8: How can poets bring words to life in 
order to convey meaning? 
(Key terminology: prosody, paralinguistic, 
rhythm, sound, emphatic stress, gesture) 

Page 
22  

LE6  BQ9: How do we approach an unseen 
poem? 
(Key terminology: stanza) 

Page 
25  

LE7/8 BQ10: What is the conditional tense? 
 

BQ11:  How does Wilfred Owen use 
language and structure to convey his 
central concerns in the poem ‘Dulce et 
Decorum est’? 
(Key terminology: adjective, alliteration, 
assonance, caesura, consonance, end-stop, 
enjambment, line, metaphor, onomatopoeia, 
repetition, rhyme, simile, stanza) 

Page  
30 

LE9/10  BQ12: How can we incorporate a range of 
dramatic techniques to convey the 
significant message in the poem ‘Dulce et 
Decorum est’? 
(Key terminology: aside, canon, choral 
speaking, freeze-frame, tableaux, levels, 
slow motion) 

Page  
37 

L11 Assessment lesson 
L12  BQ13: What are the different types of poem?  

BQ14: What are the central concerns of the 
poem ‘Nothing’s Changed’? 

Page 
42 

L13 BQ15: What are modal verbs? BQ11:  How does Tatamkhulu Afrika use 
language and structure to convey his 
central concerns in the poem ‘Nothing’s 
Changed’? 

Page 
46 

L14  BQ16: What is antithesis?  How is antithesis 
used in Nothing’s Changed? 

Page 
49 

 Holiday homework – performance piece 
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Date: LE1: BQ1: What do we mean by the term ‘to protest’?  BQ2: Why is poetry 
often used as a form of protest? 

 

Do it now: retrieval questions 
1. LT: What is 

the difference 
between a 
proper noun 
and a 
common 
noun? 

 
 
 
 

2. LT: What is 
the difference 
between a 
concrete 
noun and an 
abstract 
noun? 

 
 
 
 

3. LT: What is a 
collective 
noun? 

 
 
 

4. LT: What is a 
compound 
noun? 

 
 
 

5. LT: What is a 
noun 
phrase? 

 
 
 

6. LT: What does 
the word 
‘interminable’ 
mean? 

 

 

Do it now:  

What is a verb? 

A verb is a word that indicates an action (dynamic) or a state of being (stative). 

What is a verb phrase? 

Like a noun phrase, a verb phrase is a group of words with the verb at the head.  It is usually 

joined by an adverb, which tells us how a verb (or an action) is being done. 

 

Task: Look at the sentences on the next page.  Can you identify the verb or verb phrase within 

each sentence? 

 

 

 



FXO2022 
 

5 
 

 Verb / Verb phrase 
I wander through each chartered street.  

 
The hapless soldier sighs.  

 
Men marched asleep.  

 
Knock-kneed, coughing like hags, we cursed 
through sludge. 

 
 

Strange fruit hanging from the trees.  
 

The pavements glitter suddenly.  
 

 

Oracy opportunity 

Look at the people below.  What do all these people have in common? 

 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

Class feedback: 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

The difference between __________ and __________ is _______________________________________________ 

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 
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New knowledge 
In this unit, we are going to learn about some people who advocated for particular ideas.  All of 
these people were / are poets and they use / d their poetic voice to share their thoughts on a 
wide range of ‘issues’ and challenge the injustices that they saw or see within our world. 
 

   
William Blake 

London 
(1794) 

Wilfred Owen 
Dulce et Decorum est 

(1917) 

Tatamkhulu Afrika 
Nothing’s Changed 

(1990) 
 
But what I want us to consider today is – Why the poetic form? 
 

New knowledge / Pen to Paper 
We might not necessarily align poetry with advocacy but, in the short film we are going to watch, 
Amanda Gorman argues that poetry is the perfect platform to help advocate for things we believe 
in and challenge those that we do not. 
 
We are going to watch the clip first in its entirety and then you will use the transcript to respond 
to some key questions. 
 

 
https://www.ted.com/talks/amanda_gorman_using_your_voice_is_a_political_choice?language=en

#t-7836 
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Amanda Gorman: TED X talk: Using your voice is a political choice 
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I have two questions for you.  One: whose shoulders do you stand on?  And two: what 
do you stand for?  These are two questions that I always begin my poetry workshops 
with students because at times, poetry can seem like this dead art form for old white 
men who just seem like they were born to be old, like you know, Benjamin Button or 
something.  And I ask my students these two questions, and then I share how I answer 
them, which is in these three sentences that go:  I am the daughter of Black writers, 
who are descended from Freedom Fighters who broke their chains and changed the 
world.  They call me.  And these are words I repeat in a mantra before every single 
poetry performance.  In fact, I was doing it in the corner over there.  I was making 
faces.  And so I repeat them to myself, as a way to gather myself, because I’m not sure 
if you know, but public speaking is pretty terrifying.  I know I’m on stage, and I have my 
heels, and I look all glam, but I’m horrified.  And the way in which I kind of strengthen 
myself, is by having this mantra.  Most of my life I was particularly terrified of speaking 
up, because I had a speech impediment, which made it difficult to pronounce certain 
letters, sounds, and I felt like I was fine writing on the page, but once I got on stage, I 
was worried my words might jumble and stumble.  What was the point in trying to 
mumble these thoughts in my head, if everything’s already been said before?  But 
finally I had a moment of realisation, where I thought, if I choose not to speak out of 
fear, then there’s no one that my silence is standing for.  And so I came to realise that I 
cannot stand standing to the side, standing silent.  I must find the strength to speak up, 
and one of the ways I do that is through this mantra where I call back to what I call 
honorary ancestors.  These are people who might not be related to you by blood, or by 
birth, but who are more than worth saying their names, because you stand on their 
shoulders all the same.  And it’s only from the height of these shoulders that we might 
have the sight to see the mighty power of poetry, the power of language made 
accessible, expressible.  Poetry is interesting because not everyone is going to become 
a great poet, but anyone can be, and anyone can enjoy poetry, and it’s this openness, 
this accessibility of poetry that makes it the language of people.  Poetry has never been 
the language of barriers, it’s always been the language of bridges.  And it’s this 
connection-making that makes poetry, yes, powerful, but also makes it political.  One 
of the things that irritates me to no end, is when I get that phone call, and it’s usually 
from a white man, and he’s like, “Man, Amanda, we love your poetry, we’d love to get 
you to write a poem about this subject, but don’t make it political.”  Which to me sounds 
like, I have to draw a square, but not make it a rectangle, or build a car and not make it 
a vehicle, it doesn’t make much sense because all art is political.  The decision to 
create, the artistic choice to have a voice, the choice to be heard is the most political 
act of all.  And by ‘political’ I mean poetry is political in at least three ways.  One: what 
stories we tell, when we’re telling them, how we’re telling them, if we’re telling them, 
why we’re telling them, says so much about the political beliefs we have, about what 
types of stories matter.  Secondly, who gets to have their stories told, I’m talking, who 
is legally allowed to read, who has the resources to be able to write, who are we 
reading in our classrooms, says a lot about the political and educational systems, that 
all these stories and storytellers exist in.  Lastly, poetry is political because its 
preoccupied with people.  If you look at history, notice that tyrants often go after the 
poets and the creatives first.  They burn books, they try to get rid of poetry and the 
language arts, because they’re terrified of them.  Poets have this phenomenal potential 
to connect the beliefs of the private individual with the cause of change of the public, 
the population, the polity, the political movement.  And when you leave here, I really 
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want to try to hear the ways in which poetry is actually at the centre of our most 
political questions about what it means to be a democracy.  Maybe later you’re going to 
be at a protest, and someone’s going to have a poster that says, “They buried us, but 
they didn’t know we were seeds.”  That’s poetry.  You might be in your US History class, 
and your teacher may play a video of Martin Luther King Jr. saying: “We will be able to 
hew out of this mount of despair a stone of hope.”  That’s poetry.  Or maybe even here, 
in New York City, you’re going to go visit the Statue of Liberty where there’s a sonnet 
that declares, as Americans, “Give us your tired, your poor, your huddled masses 
yearning to be free.”  So you see, when someone asks me to write a poem that’s not 
political, what they’re really asking me is to not ask charged and challenging questions 
in my poetic work, and that does not work, because poetry is always at the pulse of the 
most dangerous and most daring questions that a nation or a world might face.  What 
path do we stand on as a people, and what future as a people do we stand for?  And the 
thing about poetry is that it’s not really about having the right answers, it’s about asking 
these right questions, about what it means to be a writer doing right by your words and 
your actions, and my reaction is to pay honour to those shoulders of people who used 
their pens to roll over boulders so I might have a mountain of hope on which to stand, 
so that I might understand the power of telling stories that matter no matter what.  So 
that I might realise that if I choose, not out of fear, but out of courage, to speak, then 
there’s something unique that my words can become.  And all of a sudden that fear 
that my words might jumble and stumble go away as I’m humbled by the thoughts of 
thousands of stories a long time coming that I know are strumming inside me as I 
celebrate those people in their time who stood up so this little Black girl could rhyme 
as I celebrate and call their names all the same, these people who seem like they were 
just born to be bold: Maya Angelou, Nitozake Shange, Phillis Wheatley, Lucille Clifton, 
Gwendolyn Brooks, Joan Wicks, Audre Lorde, and so many more.  It might feel like 
every story has been told before, but the truth is, no one’s ever told my story in the way 
I would tell it, as the daughter of black writers, who are descended from freedom 
fighters who broke the chains and changed the world.  They call me.  I call them.  And 
one day I’ll write a story right, by writing it into a tomorrow on this Earth more than 
worth standing for.  Thank you. 

 

Key questions: 

1, What two questions 
does Amanda Gorman 
ask you to consider? 

 
 
 
 
 

2. What are honorary 
ancestors? 

 
 
 

3. What are three ways 
that poetry is political? 

 
 
 
 
 

4. Gorman argues that 
all art is political.  Do you 
agree?  Why / Why not? 
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Reflection 

 

Key question: How do you respond to the above? 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

Date: 

 
LE2: BQ3: What is the infinitive? BQ4: How is the theme of protest 

evident throughout our linked reading anthology? 
 

Do it now: retrieval questions 
1. LT/LL: What is 

a verb? 
 
 
 
 

2. LT/LL: What is 
a verb 
phrase? 

 
 
 
 

3. LT: What is 
the 
difference 
between a 
dynamic and 
stative verb? 
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4. LT: What 
does the 
word ‘zest’ 
mean? 

 

5. LT: What 
does it mean 
to be an 
advocate? 

 
 
 

6. LT:  Why is 
poetry often 
used as a 
form of 
protest? 

 
 
 

 

Do it now:  

Verbs: What is the infinitive? 

The infinitive of a verb is the basic form, for example ‘do’, ‘be’, ‘take’ and ‘eat’.  The infinitive is 

often used with ‘to’ in front of it. 

Task: Re-write these sentences adding in the infinitive form. 

 Adding in the infinitive 
Did you remember (go) to school for the first 
time? 

 
 

I forgot (tell) you about the concert.  
 

Try (remember) (call) me.  
 

Why don’t you try (work) harder?  
 

The three bears went (find) firewood.  
 

 

Now construct a sentence that uses the infinitive.  Either highlight or underline where you have 

used the infinitive. 

____________________________________________________________________________________________________ 

New knowledge / Pen to Paper 
This term you are going to read a selection of poems that all aim to protest against something or 
advocate for something. 
 
In this lesson, working in groups of four, today you will have an opportunity to explore the linked 
reading anthology. 
 
Work your way through the poems in any order that you like.  As a group read the poem, discuss 
what you think the poem is about and then use the chart on the next page to summarise what the 
poem protests against or advocates for.  In addition, choose a word, phrase, line or image that 
really captures your imagination, explaining why. 
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Linked reading anthology 
 

The Hill We Climb 
By Amanda Gorman 

Survivor 
By Nikita Gill 

Resistance 
By Simon Armitage 

Somebody Give This Heart a Pen 
By Sophie Thakur 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

 
 
 
 
 
 
 
 
 

       

Still I Rise 
By Maya Angelou 

Long Way Down 
By Jason Reynolds 

I Wish 
By Lawrence Hoo 

Thirteen  
By Caleb Femi 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 
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Harlem 
By Langston Hughes 

The Anti-Suffragists 
By Charlotte Perkins Gilman 

Moonrise 
By Sarah Crossan 

Bent to the >Earth 
By Blas Manuel De Luna 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

 
 
 
 
 
 
 
 
 
 

       

First They Came 
By Pastor Martin Niemoller 

We are not Responsible 
By Harryette Mullen 

For My People 
By Margaret Walker 

10-Year-Old Shot Three Times… 
By Patricia Smith 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 
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How to Fight 
By Clint Smith 

Not My Business 
By Niyi Osundare 

Making Peace 
By Denise Levertov 

The Black Flamingo 
By Dean Ata 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

What does this 
poem protest 
against or 
advocate for? 

Which word, 
phrase, line or 
image captures 
your attention and 
why? 

 
 
 
 
 
 
 
 
 
 

       

 

Reflection 

Which of the poems you have read today do you think is the most powerful in conveying their message?  Why do you think this? 
 
___________________________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________________________ 
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Date: 

 
LE3: BQ5: What is an imperative verb?  BQ6: Who was William Blake? 

 

Do it now: retrieval questions 
1. LT: What is 

the difference 
between a 
definite and 
indefinite 
article? 

 
 
 
 

2. LL: What is 
the infinitive? 

 
 
 
 

3. LT: What is 
the difference 
between 
denotation 
and 
connotation? 

 
 
 

4. LL: Who was 
William 
Blake? 

 

5. LT: The 
poem was 
written in – 
what was 
significant 
about this 
time period? 

 
 
 

6. LT:  What is 
a feat? 

 
 
 

 

Do it now:  
Verbs: What is an imperative? 
An imperative verb is the base form of a verb presented first, without a subject. 
 
For example: 
‘Go away!’ 
‘Be careful!’ 
‘Hand me the phone.’ 
‘Turn right.’ 
 
What is an imperative sentence? 
 
An imperative sentence is a sentence that gives the reader an instruction, makes a request or 
issues a command.  It uses the imperative verb at the start of the sentence. 
 
Task: Use the words on the next page to complete the imperative sentences 
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Don’t touch Write Install Be Don’t order 

Repeat Open Listen Water Call 
 

1. ______________ your names. 

2. ______________ my mobile phone! 

3. ______________ your books at page 20. 

4. ______________ a taxi for me, please. 

5. ______________ careful. 

6. ______________ to his explanation. 

7. ______________ these words again. 

8. ______________ these programmes on the computer. 

9. ______________ the flowers, please. 

10. ______________ coffee!  I don’t like it. 
 

Challenge: write 5 of your own imperative sentences. 

1. __________________________________________________________________________________________________ 

2. _________________________________________________________________________________________________ 

3. _________________________________________________________________________________________________ 

4. _________________________________________________________________________________________________ 

5. _________________________________________________________________________________________________ 

 

New knowledge 

Who was William Blake? 

The first poetic voice we are going to explore is that of William Blake. 

William Blake was born on 28th November 1757 and died in 1827.  He was an artist – 

an engraver first before he turned to writing poetry. 

He is considered as one of the ‘Romantics’.  Romanticism was a literary era that 

began in the late 18th century and continued to the middle of the 19th century.  

Romanticism was characterised by a focus on the imagination and the freedom of thought and 

expression.  It also sought to idealise nature. 

Blake stated that a piece of work could become ‘an embodiment of the poet’s imagination and 

vision.’ 

The poem we are going to investigate is entitled ‘London’ and was written in 1794 by Blake.   



FXO2022 
 

16 
 

But before we look at the poem, let’s consider what it was like for William Blake to live in London 

during this time. 

New knowledge 

London across two centuries 

 

London Bridge 17th century London 19th century 
 

What impression do you get of London in the 17th century? 
What similarities do you see in London later on in the 19th century? 
What differences do you see in London later on in the 19th century? 
What is your impression of London in the 19th century?  

Talk partners 
 

Notes: 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

Oracy opportunity 
Writers, especially those wishing to protest about something do so by articulating their concerns. 
When we approach poetry, we are going to do so by first considering the central concerns of the 

writer. 

Based upon your discussions and your knowledge of Blake and Romanticism, what concerns 

might Blake have had about London? 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 
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New knowledge 

A concern: the onset of the Industrial Revolution and how it changed London 

Source 1: Britannica encyclopaedia entry 

The Industrial Revolution, the movement from farming and handicrafts to the onset of industry 

and machine manufacturing, began around 1760 and ended in the 1830s. 

The most important of the changes that brought about the Industrial Revolution were (1) the 

invention of machines to do the work of hands tools, (2) the use of steam and later of other kinds 

of power, and (3) the adoption of the factory system. 

Technological changes during the Industrial Revolution also included the wide use of basic 

materials, such as iron and steel.  Electricity, petroleum and the internal combustion engine also 

emerged as new energy sources. 

Important developments in transportation and communications occurred, including the steam 

locomotive, steamboat, automobile, airplane, electric telegraph, radio and telephone. 

Sweeping social changes occurred, including the growth of cities, like London, and the 

development of working-class movements.  Urban areas grew rapidly as rural populations 

flocked to the cities for work.  For millions of laborers, industrialization often meant substandard 

wages and working conditions.  Workers periodically went on strike to force owners to meet 

their demands for better conditions. 

Ref: https://www.britannica.com/summary/Industrial-Revolution-Key-Facts 

Source 2: Map of England 
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Source 3: An image of London 

 

According to the three sources, what were some of the changes London experienced during 

William Blake’s lifetime?  What were the potential consequences of these changes? 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

Reflection 
Taking into consideration what we have learnt this lesson, reflect upon the two following 
questions: 
 
1. What concerns might Blake have had about living in London during this time period? 
2. What, therefore, might he be looking to advocate for or about? 
 
____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 
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Date: 

 
LE4: BQ7: What concerns does Blake articulate about London in his 

poem of the same name? 
 

Do it now: retrieval questions 
1. LT: What is an 

adverb? 
 
 
 
 

2. LT: What are 
the five types 
of adverb? 

 
 
 
 

3. LT: What are 
prepositions? 

 
 
 

4. LT:  What 
does 
attenuated 
mean? 

 

5. LL: What does 
the word 
oppressive 
mean? 

 
 
 

6. LL:  Why does 
Blake argue 
that London is 
oppressive? 

 
 
 

 

Recap prior learning / New knowledge 

Last lesson we were introduced to the poet William Blake who was born in 1757 and died in 1827.  

The poem we are studying is called London and it was written in 1794 by Blake. 

When writers write, they often do so as a way of articulating their concerns about something.  

When we analyse their writing, we, therefore, need to consider what those central concerns 

might be. 

One concern during this time was the onset of the Industrial Revolution and how it was starting 

to change London.  This was the movement from farming and handicrafts to the onset of industry 

and machinery.  Because of this, cities, like London saw rapid population growth as people 

moved to the city to find work.   

There were many consequences of this: low wages, poor conditions, overcrowding in the city, 

poor sanitation, illness and disease. 

For many, it was a worrying time. 

Let’s now read William Blake’s poem ‘London’ to see how he expresses some of these concerns. 
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London (1794) by William Blake 
 

1 
2 
3 
4 
 
5 
6 
7 
8 
 
9 
10 
11 
12 
 
13 
14 
15 
16 

I wander thro’ each charter’d street, 
Near where the charter’d Thames does flow. 
And mark in each face I meet 
Marks of weakness, marks of woe. 
 
In every cry of every Man, 
In every Infants cry of fear, 
In every voice: in every ban, 
The mind-forg’d manacles I hear 
 
How the Chimeny-sweepers cry 
Every blackning Church appals, 
And the hapless Soldiers sigh 
Runs in blood down Palace walls 
 
But most thro’midnight streets I hear 
How the youthful Harlots curse 
Blasts the new-born Infants tear  
And blights with plagues the Marriage hearse. 

 
Glossary 
chartered – a charter is a legal document, granting or denying powers or access. 
woe – very great sadness 
manacles – metal devices attached to a prisoner’s wrists or legs 
appalls – fill with horror, shock or dismay 
hapless - unlucky 
blights – if something blights an area, it spoils it 
hearse – a large car that carries the coffin at a funeral 
 

Pen to paper 
Answer the following questions to see how much you have understood about this poem: 
 

1. If ‘chartered’ means to control or 
regulate, what do we learn abut the 
streets of London and the River 
Thames? 

 

2. What does the poet see in the faces of 
the people he meets? 

 
 
 
 

3. If newborns have fear, what does this 
suggest about London? 

 
 
 
 

4. What does the repetition of ‘ever’ tell 
you about the impact of what is going 
on in London? 
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5. What is Blake suggesting about 
people’s imagination and minds if they 
have ‘mind-forg’d manacles’? 

 
 
 
 

6. Blake did not like the church because 
they employed child labour.  What 
evidence is there to show this? 

 
 
 
 

7. What point is Blake making about the 
soldiers? 

 
 
 
 

8. What is a harlot and why would 
someone become one?  In what way 
might being a harlot affect the family 
structure? 

 
 
 
 

 

Pen to paper 
What was Blake’s central concern about London? 

 
When we are considering a central concern, we need to consider 

1. What do we think the writer’s main concern is? 
2. How is this evidenced in the text? 

 
Look at the following.  You have either been provided with what might be some of the central 
concerns in the poem.  You need to find the evidence to support this central concern.  Or you 
have been provided with the evidence and have to summarise what you think Blake’s concern 
was. 
 

 

Central concern 
 

London is controlled and 
regulated. 

 

Evidence  

 Central concern 
 
 
 
 

Evidence 
 

Marks of weakness, marks of 
woe 

 
 Central concern 

 
 

Evidence 
 

The mind forg’d manacles I hear 
 
  

 

Central concern 
 

The church is corrupt 
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 Central concern Evidence 
 

And blights with plagues the 
Marriage hearse 

 
 

 

 

Reflection 
Arguably, Blake has written ‘London’ to air his central concern that this urban environment is 
inherently oppressive and denies people the freedom to live happy, joyful lives. 
 
Out of all the relevant evidence we have identified, which evidence do you think most support 
Blake’s central concern? 
 
In your exercise book, justify your choice. 
Sentence start 
Blake argues that the urban environment – e.g. London – is inherently oppressive and denies 
people the freedom to live happy, joyful lives.  The evidence that I think most supports his 
concern is…. 
____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

Date: 

 
LE5: BQ8: How can poets bring words to life in order to convey 

meaning? 
 

Recapping prior learning 
The power of words is in the way in which they are communicated. 

 

 

 

 

New knowledge 
What is prosody? 
Prosody is the patterns of rhythm and sound used in poetry. 
Paralinguistic skills are how we use our body to convey meaning. 
 
What do we mean by rhythm? 
What do we mean by sound? 
 
How can we vary our rhythm and why would we? 

How do actors / actresses / poets 

perform words? 
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How can we vary our sound and why would we? 
 
Emphatic stress: placing an emphasis on key words 
 
What do we mean by gestures? 
How might gestures help us to convey meaning? 
 
Definitions: 
 

What do we mean 
by rhythm? 

 
 
 

What is sound?  
 
 

What is emphatic 
stress? 

 
 
 

What are gestures?  
 
 

 

New knowledge / Pen to paper 
Let’s look at how a performance poet draws upon prosodic features as they perform one of their 
poems.  We are going to watch a clip of Elif Duygu perform her poem.  As you are watching jot 
down how she uses some of the features we have learnt about to make her words come alive. 

https://www.youtube.com/watch?v=iPqC-oWeYYw 

 

Her use of paralinguistic skills? 
 
 
 

What do 
you 

notice 
about…? 

Her use of emphatic stress? 
 

Her rhythm? 
 
 
 
 

Her use of gestures? 

Her use of sound? 
 
 
 
 

Her use of prosody overall? 

 

https://www.youtube.com/watch?v=iPqC-oWeYYw
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New knowledge / Pen to paper 
We are now going to use what we have learnt to complete a paired reading of the poem ‘London’ 
by William Blake.  Let’s refresh ourselves of the poem and of the features we need to consider in 
preparing our performance of the poem. Use the copy of the poem on the next page to help you. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflection 
We are now going to listen to the pieces you have devised.  As you are listening, can you hear 
where your classmates have 

▪ Varied the rhythm? 
▪ Adjusted the sound and the tone? 
▪ Drew upon emphatic stress? 
▪ Used gestures? 

How effective do you think their performance was? 

Things I noticed and particularly liked Things I want to develop further in my own 
performances 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

 

London (1794) by William Blake 
 

1 
2 
3 
4 
 
5 
6 
7 
8 
 
9 
10 
11 
12 
 
13 
14 
15 
16 

I wander thro’ each charter’d street, 
Near where the charter’d Thames does flow. 
And mark in each face I meet 
Marks of weakness, marks of woe. 
 
In every cry of every Man, 
In every Infants cry of fear, 
In every voice: in every ban, 
The mind-forg’d manacles I hear 
 
How the Chimeny-sweepers cry 
Every blackning Church appals, 
And the hapless Soldiers sigh 
Runs in blood down Palace walls 
 
But most thro’midnight streets I hear 
How the youthful Harlots curse 
Blasts the new-born Infants tear  
And blights with plagues the Marriage hearse. 

Paired reading 

You will need to decide on 

a. The rhythm – fast, 

slow - which parts? 

b. Sounds – loud, quiet 

– which parts? 

c. Emphatic stress – 

which words should 

be emphasised? 

d. Gestures – what 

gestures could 

accompany a reading 

of this poem? 
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Date: 

 
LE6: BQ9: How do we approach an unseen poem? 

BQ10: What is a stanza? 
 

Do it now: retrieval questions 
1. LT: What is the 

difference 
between a 
countable and 
uncountable 
noun? 

 
 
 
 

2. LT: What is an 
adjective? 

 
 
 

3. LT: What does 
verdant 
mean? 

 
 
 

4. LT:  What is 
prosody? 

 
 
 

5. LL: What are 
paralinguistic 
skills? 

 
 
 

6. LL:  What is 
emphatic 
stress? 

 
 
 

 

Recap prior learning 
How to approach an unseen poem 

In this unit, we are exploring a range of poems written by poets who are trying to advocate for 
something or protest about something. 

In our first poem, ‘London’ by William Blake, what was Blake advocating for or protesting about? 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

In addition, through this unit, we are learning how to approach an Unseen text – something that 
will become incredibly important to you as you go through KS4 and KS5.  So far we have 
established that you should 

1. Read the title – what does the title ‘literally’ tell you? What might you be able to infer? 

2. Read the poem fully from start to finish. 

3. Read again 

4. Identify the central concerns.  Use the stanzas to help you. 

5. Find the evidence to support the central concerns 
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Pen to paper 
In this lesson we are going to start exploring a second poem.  A poem written by Wilfred Owen in 
1917.  The first thing we need to do is consider the title of the poem. 

The title of the poem: Dulce et Decorum est 

What does the title ‘literally’ tell you?  What might you be able to infer? 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

 

Because the title of this poem, is written in Latin, we shall now consider the modern translation. 

The title of the poem (modern translation): ________________________________________________________ 

What does the title ‘literally’ tell you?  What might you be able to infer? 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 
 

Oracy opportunity 
So in today’s lesson we are going to explore a poem that was written just after the First World 
War.  Before we do this, I want us to think about some of the key messages being presented 
about war in order to encourage men to sign up to fight.  Look at the following posters below, 
what key messages are being conveyed? 

 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 



FXO2022 
 

27 
 

 

New Knowledge 
Let’s see how Wilfred Owen’s poem ‘Dulce et Decorum est’ responds to these key messages. 
 

1 
2 
 
3 
4 
5 
6 
 
7 
8 
 

Bent double, like old beggars under sacks, 
Knock-kneed, coughing like hags, we cursed 
through sludge, 
Till on the haunting flares we turned our backs, 
And towards our distant rest began to trudge. 
Men marched asleep. Many had lost their boots, 
But limped on, blood-shod.  All went lame; all 
blind; 
Drunk with fatigue; deaf even to the hoots 
Of gas-shells dropping softly behind. 
 

Central concern of 
stanza 1 

 
 
 
 
 
 
 
 

Evidence to support 1: 
 
 
 
 
Evidence to support 2: 
 
 
 

9 
10 
11 
12 
13 
 
14 
 

Gas!  GAS!  Quick boys! – An ecstasy of fumbling 
Fitting the clumsy helmets just in time. 
But someone still was yelling out and stumbling 
And flound’ring like a man in fire or lime. – 
Dim through the misty panes and thick green 
light, 
As under a green sea, I saw him drowning. 
 

Central concern of 
stanza 2 

 
 
 
 
 
 
 

Evidence to support 1: 
 
 
 
Evidence to support 2: 
 
 
 

15 
16 
 

In all my dreams before my helpless sight, 
He plunges at me, guttering, choking, drowning. 
 

Central concern of 
stanza 3 

 
 
 
 

Evidence to support 1: 
 
 

17 
 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 

If in some smothering dreams, you too could 
pace 
Behind the wagon that we flung him in, 
And watch the white eyes writhing in his face,  
His hanging face, like a devil’s sick of sin; 
If you could hear, at every jolt, the blood 
Come gargling from the froth-corrupted lungs, 
Obscene as cancer, bitter as the cud 
Of vile, incurable sores on innocent tongues, - 
My friend, you would not tell with such high zest 
To children ardent for some desperate glory, 
The old Lie: Dulce et decorum est 
Pro patria mori. 

Central concern of 
stanza 4 

Evidence to support 1: 
 
 
 
 
Evidence to support 2: 
 
 
 
 

 
Glossary: 
Dulce et decorum est / Pro patria mori – it is sweet and fitting to die for your country 
Lame – If someone is lame, they are unable to walk properly because of damage to one or both 
of their legs 
Hoots – a loud noise on one note. 
Lime – Lime is a substance containing calcium. It is found in soil and water. 
Cud – When animals such as cows or sheep chew the cud, they slowly chew their partly-digested 
food over and over again in their mouth before finally swallowing it. 
Zest - Zest is a feeling of pleasure and enthusiasm.

https://www.collinsdictionary.com/dictionary/english/damage
https://www.collinsdictionary.com/dictionary/english/loud
https://www.collinsdictionary.com/dictionary/english/noise
https://www.collinsdictionary.com/dictionary/english/note
https://www.collinsdictionary.com/dictionary/english/soil
https://www.collinsdictionary.com/dictionary/english/cow
https://www.collinsdictionary.com/dictionary/english/chew
https://www.collinsdictionary.com/dictionary/english/cud
https://www.collinsdictionary.com/dictionary/english/finally
https://www.collinsdictionary.com/dictionary/english/swallow
https://www.collinsdictionary.com/dictionary/english/feeling
https://www.collinsdictionary.com/dictionary/english/pleasure
https://www.collinsdictionary.com/dictionary/english/enthusiasm
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Pen to Paper 
This poem is divided into four STANZAS. 
 
A stanza is a group of lines in a poem.  It is a bit like a paragraph in a poem. 
This poem is organised in the following way: 
 
Stanza 1: Lines 1-8 
Stanza 2: Lines 9-14 
Stanza 3: Lines 15-16 
Stanza 4: Lines 17-28 
 
Individually, read each stanza.  In the margin next to the stanza, can you identify a central 
concern that Wilfred Owen has? 
 

Pen to Paper 
Now, to support the central concerns you have identified, can you highlight 2 pieces of evidence 
you think particularly supports each central concern, and, in the margin, explain why.   

Reflection 
Finally, let’s put a few of these central concerns supported by the evidence into sentences. 
 
The first central concern Wilfred Owen presents to the reader through his poem ‘Dulce et 
Decorum est’ is the poor condition of the men who return from war.  This is evident when he 
writes that they are ‘bent double, like old beggars under sacks’ and ‘coughing like hags.’ 
 
____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

Checkpoint: 
So far we have been considering the process of responding to an unseen text.  We have learnt 
 

1. To read the title and consider the literal (denotation) and the metaphorical (connotation) 
2. Read the poem in full from start to finish 
3. Read the poem again, identifying the central concern / big idea / key argument in each 

stanza 
4. Highlight the evidence in the stanza to support your central concern. 
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Now it’s time to put what you have learnt into practice with the following short poem.  
Remember, the key is to see how well you follow the steps!  You do not need to complete the 
process for the whole poem. 
 
 

Disabled (1917) 
 

1 
2 
3 
4 
5 
6 
 
7 
8 
9 
10 
11 
12 
13 
 
14 
15 
16 
17 
18 
19 
20 
 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
 
37 
38 
39 
 
40 
41 

He sat in a wheeled chair, waiting for dark, 
And shivered in his ghastly suit of grey, 
Legless, sewn short at elbow. Through the park 
Voices of boys rang saddening like a hymn, 
Voices of play and pleasure after day, 
Till gathering sleep had mothered them from him. 
 
About this time Town used to swing so gay 
When glow-lamps budded in the light-blue trees,  
And girls glanced lovelier as the air grew dim,— 
In the old times, before he threw away his knees. 
Now he will never feel again how slim 
Girls' waists are, or how warm their subtle hands, 
All of them touch him like some queer disease. 
 
There was an artist silly for his face, 
For it was younger than his youth, last year. 
Now, he is old; his back will never brace; 
He's lost his colour very far from here, 
Poured it down shell-holes till the veins ran dry, 
And half his lifetime lapsed in the hot race  
And leap of purple spurted from his thigh. 
 
One time he liked a blood-smear down his leg, 
After the matches carried shoulder-high. 
It was after football, when he'd drunk a peg, 
He thought he'd better join. He wonders why. 
Someone had said he'd look a god in kilts. 
That's why; and maybe, too, to please his Meg, 
Aye, that was it, to please the giddy jilts, 
He asked to join. He didn't have to beg; 
Smiling they wrote his lie: aged nineteen years. 
Germans he scarcely thought of, all their guilt, 
And Austria's, did not move him. And no fears 
Of Fear came yet. He thought of jewelled hilts 
For daggers in plaid socks; of smart salutes; 
And care of arms; and leave; and pay arrears; 
Esprit de corps; and hints for young recruits. 
And soon, he was drafted out with drums and cheers. 
 
Some cheered him home, but not as crowds cheer Goal. 
Only a solemn man who brought him fruits 
Thanked him; and then inquired about his soul. 
 
Now, he will spend a few sick years in institutes, 
And do what things the rules consider wise, 
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42 
43 
44 
45 
46 

And take whatever pity they may dole. 
Tonight he noticed how the women's eyes 
Passed from him to the strong men that were whole. 
How cold and late it is! Why don't they come 
And put him into bed? Why don't they come? 

 
 
Date: 

 
LE7/8: BQ10: What is the conditional tense? 

BQ11:  How does Wilfred Owen use language and structure to convey 
his central concerns in the poem ‘Dulce et Decorum est’? 

 

Do it now: retrieval questions 
1. LT: What is the 

difference 
between a 
comparative and 
superlative 
adjective? 

 
 
 
 

2. LT: What is a 
phrase? 

 
 
 

3. LT: What does 
‘placid’ mean? 

 
 
 

4. LL:  What is a 
central 
concern of a 
text? 

 
 
 

5. LL: What is a 
stanza? 

 
 

6. LL:  How do 
you approach 
an unseen 
poem? 

 
 
 

 
Do it now 

Quick recap: 
What is the infinitive form?  

 
 

What is an imperative verb 
or imperative verb 
phrase? 

 

 
In this lesson we are going to learn about the CONDITIONAL TENSE.  The conditional tense is 
used to speculate about what could happen, what might have happened, and what we wish would 
happen.  A sentence using the conditional tense is made up of a dependent clause that starts 
with ‘If’, followed by an independent clause.  For example, 
 
If you wash the dishes, I will pay you your pocket money. 
 
If you have a shower, you won’t smell as bad. 
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If he hadn’t lost his temper, the window wouldn’t have cracked. 
 
Task: look at the following five sentences, can you fill in the missing gaps to create complete 
sentences that use the conditional form. 
 

1. If we __________________ (not/see) each other tomorrow, we ________________ (see) each 

other next week. 

2. If he __________________ (come), I _________________ (be) surprised. 

3. If we __________________ (wait) here, we ________________ (be) late. 

4. If we __________________ (go) on holiday this summer, we ________________ (go) to Spain. 

5. If I ________________ (not/go) to bed early, I _________________ (be) tired tomorrow. 

 

Activity taken from https://www.perfect-english-grammar.com/first-conditional-exercise-1.html 

 
Challenge: can you find the two conditional clauses within the poem ‘Dulce et Decorum est’? 
 

1. _____________________________________________________________________________________________ 

2. _____________________________________________________________________________________________ 

 
Recapping prior learning 

In this lesson, we are going to explore how Wilfred Owen has used language and structure in the 

poem ‘Dulce et Decorum est’ to criticise the government and their message about war. 

Before we do this, you are going to revise your core language and structure knowledge by 

completing the mix and match activity on the next page.  Can you match the language or 

structural technique with its correct definition? 

 

 

 

 

 

 

 

 

 

 

https://www.perfect-english-grammar.com/first-conditional-exercise-1.html
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1. Adjective 
2. Alliteration 
3. Assonance 
4. Caesura 
5. Consonance 
6. End-stop 
7. Enjambment 
8. Line 
9. Metaphor 
10. Onomatopoeia 
11. Repetition 
12. Rhyme 
13. Simile 
14. Stanza 

 

 

 

 

  

1 2 3 4 5 6 7 8 9 10 11 12 13 14 
              

 

Pen to paper 
Now having revised some of our key poetic terms (or learnt some new ones!), let’s see if we can 

identify examples of each within our studied poem. 

Step 1: individually work your way through the technique list and see if you can find an example 

within the poem. 

Step 2: compare your notes with your partners.  Have they found something you have missed or 

vice versa? 

Step 3: Ask the ‘expert’. Is there a technique you are uncertain of or a technique that you can’t see 

an example of.  Then ask Miss Odell!  And compare your copy of the poem with hers! 

 

Let’s go! 

 

 

a. The recurrence of similar-sounding consonants in close 
proximity. 

b. Saying the same word or phrase more than once for 
emphasis. 

c. A direct comparison between two dissimilar things; 
uses "like" or "as" 

d. A group of lines in a poem, much like paragraphs you 
would find in prose. 

e. The use of identical sounds in the final syllable(s) of 
lines. 

f. A line ending in a full pause, usually indicated with a full 
stop. 

g. A line having no end punctuation but running over to the 
next line. 

h. A group of words arranged into a row. 
i. A blending of consonant and vowel sounds designed to 

imitate or suggest the activity being described. 
j. A word that is used to modify the noun. 
k. The repetition of identical consonant sounds, most often 

the sounds beginning words, in close proximity.  
l. A comparison between two unlike things, where one 

thing is described as if it were something else. 
m. The repetition of identical vowel sounds in different 

words in close proximity.  
n. A short but definite pause used for effect within a line of 

poetry.  
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1 
2 
3 
4 
5 
6 
7 
8 
 
9 
10 
11 
12 
13 
14 
 
15 
16 
 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 

Bent double, like old beggars under sacks, 
Knock-kneed, coughing like hags, we cursed through sludge, 
Till on the haunting flares we turned our backs, 
And towards our distant rest began to trudge. 
Men marched asleep. Many had lost their boots, 
But limped on, blood-shod.  All went lame; all blind; 
Drunk with fatigue; deaf even to the hoots 
Of gas-shells dropping softly behind. 
 
Gas!  GAS!  Quick boys! – An ecstasy of fumbling 
Fitting the clumsy helmets just in time. 
But someone still was yelling out and stumbling 
And flound’ring like a man in fire or lime. – 
Dim through the misty panes and thick green light, 
As under a green sea, I saw him drowning. 
 
In all my dreams before my helpless sight, 
He plunges at me, guttering, choking, drowning. 
 
If in some smothering dreams, you too could pace 
Behind the wagon that we flung him in, 
And watch the white eyes writhing in his face, 
His hanging face, like a devil’s sick of sin; 
If you could hear, at every jolt, the blood 
Come gargling from the froth-corrupted lungs, 
Obscene as cancer, bitter as the cud 
Of vile, incurable sores on innocent tongues, - 
My friend, you would not tell with such high zest 
To children ardent for some desperate glory, 
The old Lie: Dulce et decorum est 
Pro patria mori. 
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Pen to paper 
It’s not enough, however, to be able to identify a technique within a poem.  You also have to 

consider why it has been used and how it supports the central concerns of the writer.  We are 

going to zoom in on a couple of examples to identify how these techniques help to convey 

meaning. 

Language techniques 
Simile Coughing like hags  

 
 
 
 
 

Metaphor Under a green sea, I 
saw him drowning 

 
 
 
 
 
 

Structural features 
Alliteration Men marched 

asleep 
 
 
 
 
 
 

Repetition Gas!  GAS!  
 
 
 
 
 

Now choose one language and one structural technique to analyse more fully from stanzas three 

and four. 

Language technique 
   

 
 
 
 
 

Structural technique 
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Pen to paper 
We now need to look to incorporate an analysis of language and structure into our writing about 

a poem.  Here is what we have so far: 

WHAT – what is the central concern? 

HOW – how is this evidenced in the poem? 

Now we are going to consider 

HOW – how has the writer used language or structure to help them present this central concern? 

WHY – why is the evidence chosen and the techniques zoomed in on significant in helping to 

present this central concern? 

 

Look at my example below: 

The first central concern Wilfred Owen presents to the reader through his poem ‘Dulce et Decorum 

est’ is the poor condition of the men who return from war.  This is evident when he writes that they 

are ‘bent double, like old beggars under sacks’ and ‘coughing like hags.’  The use of the simile ‘like old 

beggars’ means that we are comparing the soldiers’ appearance to that of beggars.  The noun 

‘beggars’ leads us to connote that the soldiers look tired, dirty and worn down.  This is as a result of 

the hardships they have suffered at war.  Furthermore, the simile ‘coughing like hags’ presents a 

similar comparison – this time to witches.  We would also connote that their appearance, therefore, is 

haggard as a result of what they have seen and had to endure on the battle field.  However, the use of 

the verb ‘coughing’ also implies that they are not well.  This could be as a result of the conditions in 

which they have had to live but also the smoke and gas they might have inhaled.  Overall, the use of 

similes helps up to picture the soldiers’ appearance and consider how their appearance has been 

impacted by what they have had to go through at war. 

 

Let’s look at a second example: 

The second central concern that Wilfred Owen has in his poem Dulce et Decorum est is that the 

soldiers always had to be on their guard for any sudden attack.  The second stanza begins with the 

words ‘Gas! GAS!  Quick, boys!’  The repetition of the noun ‘Gas’ implies that there has been a sudden 

gas attack as the notice is given quickly and forcefully to warn the soldiers of what is to come.  

Furthermore, the use of the imperative ‘quick’ suggests that there is a sense of urgency about the 

situation as they are encouraged to get their helmets on.  If they do not manage this in time, it is clear 

their life is at stake.  Finally, the use of the noun ‘boys’ is an interesting one and perhaps allude to the 

fact that many soldiers were young men at the start of their life and therefore, protecting them from 

danger was keenly felt by those in charge. 
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Now we are going to co-construct a paragraph about the central concern in Stanza 3: 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

Finally, you are going to have a go at writing your own paragraph, focused on the central concern 
being presented in Stanza 4: 
____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 
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Reflection 
Go back through your paragraph, using your highlighters to identify where you have addressed 
the following: 
 
WHAT – what is the central concern? 

HOW – how is this evidenced in the poem? 

HOW – how has the writer used language or structure to help them present this central concern? 

WHY – why is the evidence chosen and the techniques zoomed in on significant in helping to 

present this central concern? 

 

Date: 

 
L9/10: BQ12: How can we incorporate a range of dramatic techniques to 

convey the significant message in the poem ‘Dulce et Decorum est’? 
 

Do it now 
1. What is the 

difference 
between 
poetry and 
prose? 

 
 
 
 

2. What is 
sensory 
language? 

 
 
 

3. What is the 
difference 
between a 
simile and a 
metaphor? 

 
 
 

4. What does the 
word 
‘phlegmatically’ 
mean? 

 
 
 

5. Identify two 
language 
devices and two 
structural 
devices we have 
explored in the 
poem ‘Dulce et 
Decorum est’? 

 
 

6. What is the 
structure of an 
analytical 
paragraph of 
writing? 

 
 
 

 

Reviewing prior learning 
Over the past few lessons we have been studying Wilfred Owen’s brilliant but heart-breaking 
poem ‘Dulce et Decorum est.’  In this lesson and next you are going to work on a group 
performance of this poem. 
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We have already learnt about a number of spoken language techniques we can build into our 
performances.  These include 
 
Emphatic 
stress 

when we place an emphasis on key words 

Facial 
expressions 

when the face is used to convey emotions or feelings 

Gestures a movement of part of the body, especially a hand or the head, to express an 
idea or meaning. 

Paralinguistic 
features  

how we use our body to convey meaning  

Prosody the patterns of rhythm and sound used in poetry 
Rhythm 
 

a strong, regular repeated pattern of movement or sound. 

 
In today’s lesson, we are going to consider a number of new performance techniques: 
 
Aside when a line is said to one other person in ‘private’ 
Canon where each performer speaks the same line or does the same movement but 

at different times to create a special dramatic effect 
Choral 
speaking 

a speech spoken by more than one person.  Can spoken in unison o with words 
and phrases repeated or echoed through the speech. 

Freeze-
frame or 
tableaux 

a still image 

Levels can be created through the position of the body, set or staging. 
Slow motion when the movement and action is deliberately performed slowly in order to 

draw attention to the moment. 
 

Pen to paper 
We are going to see how all of the above techniques can be applied in a performance of a ‘poem’.  
Before we do that though, have a read of the poem we are going to see performed – what are 
some of the central concerns?  Notes these on the left hand side of the poem.   
 

… I am not throwin' away my shot 
I am not throwin' away my shot 
Hey yo, I'm just like my country 
I'm young, scrappy and hungry 
And I'm not throwin' away my shot…  
 
I'ma get a scholarship to King's College 
I probably shouldn't brag, but dang, I amaze and astonish 
The problem is I got a lot of brains but no polish 
I gotta holler just to be heard 
With every word, I drop knowledge 
I'm a diamond in the rough, a shiny piece of coal 
Tryna reach my goal my power of speech, unimpeachable 
Only nineteen but my mind is older 
These New York City streets get colder, I shoulder 
Every burden, every disadvantage 
I have learned to manage, I don't have a gun to brandish 
I walk these streets famished 
The plan is to fan this spark into a flame 
But damn, it's getting dark, so let me spell out my name 
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I am the A-L-E-X-A-N-D-E-R we are meant to be 
 
… A colony that runs independently 
Meanwhile, Britain keeps ******' on us endlessly 
Essentially, they tax us relentlessly 
Then King George turns around, runs a spendin' spree 
He ain't ever gonna set his descendants free 
So there will be a revolution in this century 
Enter me, he says in parentheses 
 
… Don't be shocked when your history book mentions me 
I will lay down my life if it sets us free 
Eventually, you'll see my ascendancy 
 
… And I am not throwin' away my shot 
I am not throwin' away my shot 
Hey yo, I'm just like my country 
I'm young, scrappy and hungry 
And I'm not throwin' away my shot  
… I am not throwin' away my shot 
I am not throwin' away my shot 
Hey yo, I'm just like my country 
I'm young, scrappy and hungry 
And I'm not throwin' away my shot 
It's time to take a shot 
 
… I dream of life without a monarchy 
The unrest in France will lead to anarchy? 
Anarchia how you say, how you, oh, anarchy? 
When I fight, I make the other side panicky 
With my, shot 
 
… Yo, I'm a tailor's apprentice 
And I got y'all knuckleheads in loco parentis (loco parentis) 
I'm joining the rebellion 'cause I know it's my chance 
To socially advance, instead of sewin' some pants (woo) 
I'm gonna take a shot 
 
… And but we'll never be truly free 
Until those in bondage have the same rights as you and me 
You and I 
Do or die 
Wait 'til I sally in on a stallion  
With the first black battalion 
Have another shot… Geniuses, lower your voices 
You keep out of trouble and you double your choices 
I'm with you, but the situation is fraught 
You've got to be carefully taught 
If you talk, you're gonna get shot 
 
… Burr, check what we got 
Mister Lafayette, hard rock like Lancelot 
I think your pants look hot 
Laurens, I like you a lot 
Let's hatch a plot blacker than the kettle callin' the pot 
What are the odds the gods would put us all in one spot 
Poppin' a squat on conventional wisdom, like it or not 
A bunch of revolutionary manumission abolitionists? 
Give me a position, show me where the ammunition is 
 
… Oh, am I talkin' too loud? 
Sometimes I get over excited, shoot off at the mouth 
I never had a group of friends before 
I promise that I'll make y'all proud 
 
… Let's get this guy in front of a crowd 
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… I am not throwin' away my shot 
I am not throwin' away my shot 
Hey yo, I'm just like my country 
I'm young, scrappy and hungry 
And I'm not throwin' away my shot 
 
… I am not throwin' away my shot 
I am not throwin' away my shot 
Hey yo, I'm just like my country 
I'm young, scrappy and hungry 
And I'm not throwin' away my shot 
 
… Everybody sing 
Whoa, whoa, whoa 
Ayy, whoa (woo), whoa 
Should let 'em hear ya (yeah) 
 
… Let's go 
 
… Whoa, whoa, whoa  
I said shout it to the rooftops 
Whoa, whoa, whoa  
Said, to the rooftops 
Whoa, whoa, whoa  
 
… A-come on (yeah) 
Come on, let's go  
 
… Rise up 
When you're living on your knees, you rise up 
Tell your brother that he's gotta rise up 
Tell your sister that she's gotta rise up…  
 
When are these colonies gonna rise up? (Whoa, whoa) 
When are these colonies gonna rise up? (Whoa) 
When are these colonies gonna rise up? (Whoa) 
When are these colonies gonna rise up? 
 
… Rise up  
I imagine death so much it feels more like a memory 
When's it gonna get me? 
In my sleep, seven feet ahead of me? 
If I see it comin', do I run or do I let it be? 
Is it like a beat without a melody? 
See, I never thought I'd live past twenty 
Where I come from some get half as many 
Ask anybody why we livin' fast and we laugh, reach for a flask 
We have to make this moment last, that's plenty 
 
… Scratch that this is not a moment, it's the movement 
Where all the hungriest brothers with something to prove went? 
Foes oppose us, we take an honest stand 
We roll like Moses, claimin' our promised land 
And? If we win our independence? 
Is that a guarantee of freedom for our descendants? 
Or will the blood we shed begin an endless cycle of vengeance and death with no defendants? 
I know the action in the street is excitin' 
But Jesus, between all the bleedin' 'n' fightin' 
I've been readin' 'n' writin' 
We need to handle our financial situation 
Are we a nation of states what's the state of our nation? 
I'm past patiently waitin' I'm passionately mashin' every expectation 
Every action's an act of creation 
I'm laughin' in the face of casualties and sorrow 
For the first time, I'm thinkin' past tomorrow 
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… And I am not throwin' away my shot 
I am not throwin' away my shot 
Hey yo, I'm just like my country 
I'm young, scrappy and hungry 
And I'm not throwin' away my shot 
 
… We're gonna rise up (time to take a shot) 
I am not throwin' away my shot 
We're gonna rise up (time to take a shot) 
I am not throwin' away my shot 
We're gonna, rise up, rise up 
 
… It's time to take a shot 
Rise up, rise up  
It's time to take a shot 
Rise up, it's time to take a shot 
Rise up, take a shot, shot, shot 
It's time to take a shot, time to take a shot 
And I am not throwin' away my  
Not throwin' away my shot 

 

Pen to paper 
Now you are going to have a minimum of one lesson to produce a group performance of the 
poem ‘Dulce et Decorum est’.  Clearly, this poem is a sombre one and does not feature in a 
musical such as Hamilton but in the task I want you to consider the range of dramatic techniques 
you could build into your performance to really help convey meaning. 
 
As you plan your performance, consider the techniques you are using and tick them off as you 
are able to build them in.  
 

 
emphatic stress 

 

 
facial expressions 

 
gestures 

 
paralinguistic features 

 
 

prosody 
 

rhythm 
 

aside 
 

canon 
 

 
choral speaking 

 
freeze-frame or 

tableaux 

 
levels 

 
slow-motion 

 
 

 

 

Reflection 
Now you have completed your performance 
 
One technique we have built into our 
performance was 
 
 
 
We wanted to include this technique because 
we wanted the audience to 
 
 
 
 

One technique I need to develop further in my 
work is 
 
 
 
This is because I think it could 
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Date: 

 
L11: BQ13: What are the different types of poem? Assessment feedback. 
BQ14: What are the central concerns of the poem ‘Nothing’s Changed’? 

 

Do it now 
1. LT: What is the 

difference between 
a comparative and 
a superlative 
adjective? 

 
 
 
 

2. LT: What is 
pastoral 
literature? 

 
 

3. LT: What is 
personification? 

 
 

4. LT: What does 
the word 
‘verdant’ mean? 

 
 
 

5. LL: What is the 
difference 
between 
assonance and 
consonance? 

 
 

6. LL: What is the 
infinitive? 

 
 
 

 

Do it now 
 Over the past few lessons, and as part of our linked reading, we have been exploring a range of 
poems all linked by the theme of protest.  However, there are many types of poem.  Look at the 
list of poems below and the descriptions of them.  Can you match the type of poem with its 
correct description? 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
1 2 3 4 5 6 7 8 9 10 
 
 

         

 
 

 

 

1. Ballad 
2. Elegy 
3. Epic 
4. Free verse 
5. Lyric 
6. Narrative 
7. Ode 
8. Pastoral 
9. Sonnet 
10. Villanelle 

a. A poem that is a tribute to its subject. 
b. A poem that does not rhyme. 
c. A poem that tells a story, usually in four line stanzas.  It has a 

musical quality and is usually sentimental. 
d. A poem is either pastoral or lyric with 19 lines and only two 

rhymes throughout. 
e. A poem that tells a story. 
f. A lengthy, narrative poem.  These long poems typically detail 

extraordinary feats and adventures of characters from the 
past. 

g. A poem that reflects upon death or loss. 

h. A poem that is concerned with emotion. 
i. A poem that concerns itself with the natural world, rural life 

and landscapes. 
j. A 14-line poem with a fixed rhyme scheme.  These poems 

typically explore the theme of love. 
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Challenge question: if we consider the poems we have studied in class – ‘London’ and ‘Dulce et 
Decorum est’, how would you classify these poems? 
 
____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

 
Reviewing prior learning 

We are going to take a moment to reflect upon the recent Unseen poetry assessment you completed.  
The three responses below are all taken from this class and all good responses.  However, they all 
have one area of improvement to focus in on, which was also seen consistently throughout the class. 
 

 

Good central concern 

Relevant evidence 
 

Target: more focused analysis of 
language used and how this 
relates to the central concern 
 

 

Good central concern 

Relevant evidence 

Some attempt at language analysis  

Attempt to return to the central 
concern at the end of the paragraph 

Target: language analysis is, at times, 
unclear and unfocused. 

 

 

Clear central concern 

Relevant evidence 

Some understanding shown 

Attempt to return to the central 
concern at the end of the 
paragraph 
 

Target: focused language analysis 
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Reviewing prior learning 
We are going to practise this class target of analysing language and structure as we approach our 
final poem.  This poem is entitled ‘Nothing’s Changed’ and was written by Tatmkhulu Afrika in 1990.    
 
Before we read the poem, let’s think about the title: Nothing’s Changed. 
 
1. What do we 

think is the 
literal 
meaning 
behind the 
title? 

 

2. What do we 
think the 
deeper 
metaphorical 
meaning 
behind the 
title is? 

 

 

New knowledge 
Let’s now practise how we approach an Unseen poem: 
 

1. Read the poem from start to finish 
2. Re-read the poem identifying the different central concerns 
3. Highlight the evidence in support of the central concern. 
4. Circle or annotate this evidence with the different methods used. 

 
 
Nothing’s Changed 
 
Small round hard stones click 
under my heels, 
seeding grasses thrust 
bearded seeds 
into trouser cuffs, cans, 
trodden on, crunch 
in tall, purple-flowering, 
amiable weeds. 
 
District Six. 
No board says it is: 
but my feet know, 
and my hands, 
and the skin about my bones, 
and the soft labouring of my lungs, 
and the hot, white, inwards turning 
anger of my eyes. 
 
Brash with glass, 
name flaring like a flag, 
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it squats 
in the grass and weeds, 
incipient Port Jackson trees: 
new, up-market, haute cuisine, 
guard at the gatepost, 
whites only inn. 
 
No sign says it is: 
but we know where we belong. 
 
I press my nose 
to the clear panes, know, 
before I see them, there will be 
crushed ice white glass, 
linen falls, 
the single rose. 
 
Down the road, 
working man's cafe sells 
bunny chows. 
Take it with you, eat 
it at a plastic table's top, 
wipe your fingers on your jeans, 
spit a little on the floor: 
it's in the bone. 
 
I back from the 
glass, 
boy again, 
leaving small mean O 
of small mean mouth. 
Hands burn 
for a stone, a bomb, 
to shiver down the glass. 
Nothing's changed. 
 

Reflection 

 

In groups of four, discuss your response to the following question: 
 
What are the central concerns of the poem ‘Nothing’s Changed’ by 
Tatmkhulu Afrika? 
 
Be prepared to feedback. 
 

 
 
 
 
 
 
 



FXO2022 
 

46 
 

Date: 

 
LE12: BQ15: What are modal verbs?  

 BQ11:  How does Tatamkhulu Afrika use language and structure to 
convey his central concerns in the poem ‘Nothing’s Changed’? 

 
 

Do it now 
1. LT:  What is 

a compound 
word? 

 
 
 

2. LT: What is 
the 
exposition of 
a narrative? 

 
 

3. LT:? What is 
a stylistic 
device? 

 
 

4. LL. What is a 
lyric poem? 

 
 
 

5. LL: Who is the 
poem 
‘Nothing’s 
Changed’ 
written by? 

 
 

6. LL:  What is 
the central 
concern of 
the poem 
‘Nothing’s 
Changed’? 

 
 
 

 

Do it now 
What are modal verbs?  

 
Modal verbs are helping verbs that express possibility of something happening.  
 
Examples of modal verbs include (see the chart to the right) 
 
Look at the following sentences and add in what you think is the most 
appropriate modal verb.  Challenge: can you identify the purpose of the modal 
verb also? 
 

 Modal verb Purpose of the 
modal verb 

1. You __________ listen to the teacher.  
 

 

2. People ___________ waste food.  
 

 

3. ____________ it snow tomorrow?  
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4. ____________ I have a coffee, please?  
 

 

5. You ___________ do more exercise.  
 

 

6. __________ you play the guitar?  
 

 

7. I ___________ play tennis tomorrow.  
 

 

8. __________ you like to go by train?  
 

 

 

Pen to paper 
Last lesson we started to explore the poem ‘Nothing’s Changed’ by Tatamkhulu Afrika. In this 
lesson we are going to focus in on how language and structural choices are used to support the 
central concerns of the text. 
 
Stanza Central concern Evidence Language / structural choice 

1 The environment 
is seemingly 
hostile. 

‘…into trouser 
cuffs, cans, 
trodden on, 
crunch…’ 

 
 
 
 
 
 

2 The poet 
understands the 
environment in 
which he is. 

But…and..and.
.and..and’ 

 
 
 
 
 
 
 

3 The poet sees an 
elegant 
restaurant but 
recognises it 
isn’t for him. 

‘whites-only 
inn’ 

 
 
 
 
 
 
 

5 The poet looks 
into the 
restaurant. 

‘crushed ice 
white glass, 
linen’ 

 
 
 
 
 
 
 

6 The poet 
describes the 
restaurant 
where he is 
welcome.   

‘eat is at a 
plastic 
table’s top’ 
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7 The poet feels 
angry about the 
injustice of it all. 

‘Hands burn 
for a stone, a 
bomb’ 

 
 
 
 
 
 

 

Reflection 
Let’s now take our chart and use this to construct paragraphs of analysis. 
 
Look at my first one as an example: 
 
In the first stanza we are presented with a seemingly hostile environment when Afrika writes ‘into 

trouser cuffs, cans, trodden on, crunch’.  The use of the alliteration with the hard ‘c’ sound presents a 

tense atmosphere in which the poet comes across as somewhat upset or angry as he returns to this 

environment and walks through it.  In addition, the use of the verb phrase ‘cans trodden on’ suggests 

that there are drinks cans left on the ground and that the environment is not taken care of and 

unkempt. This also helps to contribute to the impression of a hostile and unwelcoming environment. 

 

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________
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____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________

____________________________________________________________________________________________________ 

 

Date: 

 
LE13: BQ16: What is antithesis?  How is antithesis used in Nothing’s 

Changed? 
 

Do it now 
1. LT:  What is 

a simple 
sentence? 

 
 
 

2. LT:  What is 
a compound 
sentence? 

 
 

3. LT:? What is the 
difference 
between an 
independent 
and dependent 
clause? 

 
 

4. LT: What is a 
complex 
sentence? 

 
 
 

5. LT: What is 
an 
appositive? 

 
 

 

Do it now 
What is antithesis? 

 
Antithesis is a person or a thing that is the direct opposite of something else. 
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Look at the following examples – can you explain the use of antithesis? 

Spicy food is heaven on the tongue but hell in 

the tummy. 

 

 

 

Hope for the best; prepare for the worst.  

 

 

Keep your friends close; keep your enemies 

closer. 

 

 

 

Where there’s smoke, there’s fire.  

 

 

Give them an inch and they’ll take a mile.  

 

 

 

Look at the lines taken from the poem ‘Nothing’s Changed’.   

White’s only inn Working man’s café 

New, up-market, haute cuisine 

Crushed ice white glass 

Linen 

Single rose 

Bunny chows 

Plastic table’s top 

Wipe your fingers on your jeans 

 

Is antithesis used in this poem? 

________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________

____________________________________________________________________________________ 

 
 

Reviewing prior learning 
Last lesson we were exploring how to produce a more concise, specific and effective analysis of 
language and structure using the poem ‘Nothing’s Changed.’ 
 



FXO2022 
 

51 
 

This lesson you are going to have time to reflect upon your Unseen poetry Assessment.  Choose one 
paragraph from that response that you feel you could now improve.  Re-draft the paragraph here – 
remember the focus is on improving the analysis of the language and structure. 
 
________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________

________________________________________________________________________________________________________ 
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HOLIDAY HOMEWORK 

This half term you have been exploring poetry linked by the theme of protest or 

advocacy.  We have looked at poems that protest against control and oppression; 

the injustice of war and the irresponsibility of promoting war and racial justice. 

However there are many other ‘issues’ that we can protest about or advocate for.  

For example 

 

Climate Change LGBTQ rights Gun crime 

Police Brutality Homework Women’s rights and 

equality 

Homelessness and 

poverty 

Litter Health for all 

  

Your task over the holiday is to craft a poem about one of the above issues or an 

issue of your choosing. 

 

You should then develop a performance of your poem, remembering all of the 

techniques we have looked at in this unit. 

 

Emphatic stress Facial 

expressions 

Gestures Paralinguistic 

features 

Prosody Rhythm Aside Canon 

Choral speaking Freeze Frame or 

Tableaux 

Levels Slow motion 

 

You then have a choice.  You can either record yourself performing this poem OR 

you can perform your poem live during our first lesson back after Christmas! 

Happy crafting! 

 


